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AMERICA’S MONOCULTURAL HERITAGE

two sons on a holiday trip to France. After arriving on French soil and

beginning preparations for their stay, she overheard her sons speaking to
the servants—in French. Immediately she exclaimed, ““Boys, now you know
that you ought not to talk to those people in that way. It only encourages
them!""t The moral: English is superior to French—even in France. :

The Weltanschauung, a good German word which translaces pootly into
English as *‘world-view" or “'basic outlook," of the woman in this story ably
incarnates the problem this paper seeks to address, She is firmly embedded in
her belief that English is superior to other languages, a view widely shared by
many eatly in this century, including some who claimed to be Christians.2
Should this story be told to a study-group or even informally ar a party, the
reaction of one’s audience (laughter? anger? puzzlement?) would go a long way
in revealing their own attitudes toward this kind of behavior.?

It is the thesis of this paper that the vast majority of Americans are likewise
embedded in 2 monolingual cultural heritage which renders them basically
‘unaware of the needs and rights of non-English-speaking peoples.4 Far from a
wiss-like type of linguistic pluralism within well-defined political parameters,

he majority of Americans have a historical disinterest in the study of ‘“foreign’’
languages.s Bur this is to state the case passively. It is not historically inaccurate
o state that the American government as well as the overwhelming majority of
he American people actively participated in a passionate attempt to Anglicize
I “foreigness’” within the country’s political borders. Social historians call this
he Ameticanization Movement.

The Americanization Movement: An Overview

The root cause of this social movement can be stated very simply. At the tarn
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of the century the United States was faced with a mass of immigrating people it
did not yet know how to assimilate into its predominantly Anglo-American
culture. The majority of Americans spoke English, went to Protestant churches,
believed in separation of Church and State, knew how to read, and were
characterized by a ‘‘bouyant optimism of a people ever confident’” to indoc-
trinate foreigners with American values, institutions, and business ethics.¢ The
foreigners, on the other hand, were mostly illiterate, speaking languages much
different from English, and belonging to all sorts of non-Protestant religious
groups, including Roman Catholics, Jews, and various Asiatic sects.”

In the past, most social historians drew a sharp line berween the “‘old’” im-
migrants and the ‘‘new’’ immigrants, because of the many perceived dif-
ferences between the two groups.® The “‘old’’ were characterized by a uniform
background of political expetience with self-government, were possessed of a
common fund of social mores and practices, shared a high standard of living,
and, except for the German and Irish Roman Catholics, were uniformly Protes-
tant. These wete the so-called Teutonic peoples: the Britons, Dutch, Germans,
and Scandinavians who accounted for the bulk of American immigration
before the Civil War.?

The *‘new’’ immigrants, however, were said to be different, and, because their
linguistic, social, religious, cultural, political, and economic lifestyles were
radically different from what was considered to be mainstream America, they
were persecuted. Irish parochial schools were burned in Boston, Philadelphia,
and New York.1© One writer records the gruesome lynching of twenty-two
Italians and how hundreds of other Italians were prevented from attending
“white'" schools.1? Oscar Handlin deals in detail with the similar treatment
received by incoming Jews, Chinese, and Japanese.!?

These, of course, typiy the extreme reactions. In subtler ways many im-
migrants were discriminated against by corrupt notaries public and thieving
steamship operators. Some immigrant women even found themselves in houses
of prostitution when all they wanted were directions to the nearest bathroom.

Genuinely reacting to these abuses, many educarors, industrialists, medical ,

professionals, and clergy became vitally interested in the problem of
assimilating this rapidly expanding foreign element into mainstream Armerican
society. As immigranc groups began to huddle together behind the protective
walls of (1) their religion and (2) their language-heritage to preserve their
separate identities in the midst of this turbultent time, there arose in New
England, where the problem was acute, select groups of people who began a
crusade to awaken the general public to the growing immigration *‘problem.”

The North American Civic League, oae of the first Americanizing groups,
put forth programs that were remedial in outlook. Its members attacked the in-
tellectual foundations of racist arguments voiced by the proponents of anti-
immigration forces. They emphasized the assimilative ability of “‘new'” im-
migrane children (even though these children were more or less ignored in the
mad rush to Americanize their parents).!’ They sensitively pointed out the
psychological problems in immigrant families where fathers and mothers could
speak little or no English, while the children were becoming fluent in it.26
Members of the League, and groups like them, agitated for reform in the urban

“ghettos, utging the governmental adoption of their five-point program,!” and
arguing that the bulk of the real immigrant problem lay in the “‘in-group vs.

out-group’’ hostility of nativist groups combined with a generally apathetic at-
titude on the part of the American public,
The fundamental cornerstone of Americanization activity was the teaching of

- English to every non-English speaker in the country (including American In-
" dians). Evety program, every tract, evety journal, every book—every aspect of
* Americanization activity implicitly or explicitly pointed to the universal use of

English as the fundamental criterion for becoming a good American citizen.

English classes were taught in labor camps, night schools, National Guard ar-
mories, anywhere the immigrants could be induced to assemble. California even
instituted the widespread use of English teachers who taught privately in im-
migrant homes at the expense of the state.'® Henry Ford pioneered in the in-
dustrial sector by making the learning of English compulsory for retaining one’s
job. To do this, he established Ford’s English school, complete with paid in-
stauctors whose first lesson consisted of teaching immigrant laborers the phrase,
“I am a good American,’™?

By teaching English, civics, and the fundamentals of American ideals, as
contained in the Constitution and the Declaration of Independence,
Ameticanizers hoped to assimilate the Latins, Slavs, Magyars, and Orientals
coming among them in ever-increasing numbers. By constant propaganda cam-
paighs through the media (sponsored by wealthy industrialists who were always
ready to hire cheaper foreign labor), organizations like the North American
Civic League eventually won state and federal approval for their programs.
There now existed a powerful force operating at the federal level which helped
to shape the thinking of the citizenry of the United States toward the
“foreigners’” within their political borders.2

. Nattvism: Americanization’s Darker Side

At the same time more drastic measures were being discussed with regard to
“the foreign question.’” The APA, organized early in 1887, was one of the first
groups to withdraw from the Americanization mainstream to advocate outtight
restriction of the immigrant flow.?* In 1894 the Chicago Tribune published the
APA creed which had been agreed upon at cheir Iatest Supreme Council
meeting in Des Moines, lowa, It called for the prohibition of **pauper’” labor
importation, the unconditional restriction of immigration, the strengthening
of naturalization laws (with a provision that all American citizens be required
to speak English), the exclusion of teachers from public schools who were sub-
jects of an *‘un-American’’ ecclesiastical institution (aimed directly at Roman
Catholics), and the prohibition of state support of parochial schools.?*

The Immigration Restriction League was founded in 1894, composed
primarily of old New Englanders of Teutonic stock. Other groups included the
Daughters of the American Revolution, the Sons of the American Revolution,
and the American Legion.2* These groups eventually worked their way into the
federal bureaucracy also. Before the First World War, mainstream
Americanization groups worked basically out of sympathy for the aliens, ap-
pealing to democratic principles (which, however eloquently stated, often
tended to remain in the abstract rather than be translated into concrete action).
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Immigration restrictionists, on the other hand, operated out of a basic dread of
radicalism (which was at that time perceived to be closely linked to the cheap
labor flooding the labor markets), and appealed to nativistic myths, particular-
ly the racist dogma of Anglo-Saxon supremacy over Latins, Slavs, and
Magyars.24

Yer, it is important to note a few specific fears of theses groups. Restric-
tionists were quick to point out how some of the Germans and Irish had once
talked of resettling whole states, as the Mormons had done, even to the adop-
tion of German as their national language. Then, after the expected break-up
of the Union in Civil War, the Germans and Irish were to set up a Teutonic
Commonwealth “‘on an independent career.’’2> However, Congress eatly re-
fused their request, stating: *‘It would be unwise to concenteate alien peoples
geographically.”’26

Restricrionist forces were always alert to this kind of activity, and their in-
fluence was strong enough to permit seven bills, all designed to restrict im-
migration in some manner, to pass at least one house of Congress during the
1893-1903 decade, though all were eventually vetoed.?” They did succeed,
however, in passing the literacy test as the *‘most feasible single method of
festricting undesirable immigration.”’#® The history of the Americanization
Movement, consequently, is the history of the power struggle between these
two forces, a circumstance which often left the confused immigrant to shoulder
the greater brunt of his problems unaided.

100% Americanism

When political events began pointing toward America’s involvement in the
European War—World World I—Americanizers sharply increased the pressure
to Americanize all foreign elements in the United States, particularly those of
German descent. To weld the natlon into one people against 2 common enemy
became the national goal. Federal, state, and municipal Americanizing groups
now began to gain access to hitherto unavailable funds to *'100%
Americanize”” the immigrant. Americanization became linked with “military

preparedness, industrial mobilization, universal service. . .as coessential to a -

more vital nationalism.”’?? In fact, Henry Ford’s primary motives for
establishing his English school were (1) higher productivity and (2) higher
morale for the War effore. 30

The dissonance among the cacophonous voices within the Americanization
movement—broadly, those of cosmopolitan democracy and those of nativistic
fear—now began to modulate noticeably into a more nativistic key. Higham
lists a few of the reasons for this:

. . -the insistence on a conformist loyalty intolerant of any values not functional to

it; the demand for a high sense of duty toward the nartion; the faith in a drumfire

of exhortation and propaganda to accomplish desired social objectives; and the

ultimarte reliance on coercion and punishmeft.?1

In lowa, one of the APA’s strongest territories, the Governor issued a pro-
clamation banning the use of any language besides English in all schools, chur-
ches, public places, and even telephone conversations.?? Two other states,
Idaho and Utah, also yielded to the spirit of the times by requiring all non-
English-speaking aliens to attend compulsory Ameticanization classes. In 1919

no fewer than fifteen states in the Union had declared that English was to be
the sole language of instruction not only in the public schools but in the private
schools as well.»

The War effort resurrected several traditions, one being Mayo-Smith’s old
docttine of nationality based on a common speech.?* As early as 1890 he had
insisted on the use of English as the ‘‘fundamental language of future genera-
tions,"’ declaring that **if we are to build up in this country one nationality we
must insist upon one speech.’’® This Anglicization philosophy, revived by
threat of war with Germany, put an almost unbearable pressure on German-
Americans to conform. Some nationalists were even calling for the use of the
English language as an ‘‘imperative to national self.protection,’’3¢

Melting Pot Or Salad Bowl?

When the inevitable post-War Depression came, businessmen and in-
dustrialists lost intetest in Ameticanizing the immigrant because they could no
longer be persuaded that their efforts in this regard brought a measurable
economic return, In addition, the death of the Big Red Scare, a time when im-
migrant leaders and their sympathizers were deported from the C.nwnnm States
in large numbets, served to unblock some of the tremendous social pressures
which had long been brewing among immigrant (one should now begin to say
“minoerity’’) groups. The combination of these factors opened the gates for a
minority revolt, especially in the large Northeastern cities where the problems
wele most severe, most neglecred.

In the vanguard of those rezcting to the high pressure tactics of the 100%
Americanizers were the newly educated generation of immigrant leaders who
somehow survived the aforementioned deportations.?” Editors of foreign-
language newspapers were among the very first to speak out through rather
bold editorials, protesting what they perceived to be an *‘in-group/out-group”
domination by a predominantly white, Anglo-American ruling class. One such
editor remarked:

You threaten to outlaw our speech and memories. . .and at the same time coax us

to deck ourselves out like exhibirs in a circus and entertain you with our quaint
dialects, 38

Though it may not be a matter of popular knowledge, the last fifty years or
so have been a slow, painful process for non-English-speaking Americans.
There has been, and continues to be a sttong, sustained backlash of ethnic
pride to the humiliation suffered during the years of Americanization,??
Blacks, Chicanos, Puerto Ricans, Orientals and a veritable host of other
minorities are asserting themselves through legal, social, and ecclesiastical
channels to make their ethnically proud voices heard.® Some would complain
that these voices (though all would probably defend their right to be heard) are

- getting to be too loud. This concern is directly related to concerns about the

‘widespread fragmentation that is raking place socially in the United States at

- present. This is perceived by many to be frightening, to be the root cause of a

lack of an American wé/ at 2 time when the country seems to be splitting apart
long not only ethnolinguistic lines, but also along lines which reflect and em-
. phasize differences in religion, age, education, marital status, income, race,
and social position.4!
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After the first World War, three factors—the Depression, the death of the W,
Big Red Scare, and the slowly mushrooming wave of ethnic consciousness set in
motion a process of self-reflection by thoughtful people addressing the ques- ¢
tion of Americanization. Oscar Handlin summarizes what he perceives to be |
the three basic perspectives Americans gradually adopted. 42 .
First, some believed America to be a gigantic *‘melting pot”’ the -
peoples of the world. Emma Lazarus’ poem, *“The New Colossus,”” inscribed
on the Statue of Liberty in New York harbor, persenified this view,43
Second, some believed that ‘‘adjustment should simply take the form of
assimilation of the newcomers to the existing society.”’# For example, David
Lipscomb,% a powerful leader in the avowed ‘‘Movement to Restore New
Testament Christianity,”” subscribed to this view:
It is true that interchange of peoples has its advantages; it also has its disadvan-
tages. It is especially not desirable that people of foreign habits, feelings, manners
should comie among us faster than they can be assimilated into our society. 4
Thizrd, a later view, which began to gain prominence during the first World
War and afterwards, was put forth as a compromise or synthesis of the two ex-
tremes. Dubbed *‘cultaral pluralism,” this view shapes the thinking of many
historizns, journalists, and educators in the Unired States today.47 Stated suc-
cinctly, the classical pluralist

for all

denied that is was possible or even desirable for the immigrant groups to lose their

identity and argued that cur culture had much to gain by permitting each of them

to develop their own particular tendencies. 48
Cultural pluralism is a synthesis in the dialectic between '‘melting pot’” ex-
tremists on the left and *‘restrictionist’” extremes on the right. Probably no two
“*salad bowl’’ pluralists will stand at exactly the same point on this dialectical
axis; some will tend to lean to the left, others to the right. After having cau-
tioned against simplistic usage of the term, it is nevertheless safe to say that
cultural plaralism has been widely received in theological, political, and
historiographical circles today as the only really defensible explanartion for the
social phenomena Armerican society has experienced in this regard since World
War I. Old "“melting pot’” and ‘‘restrictionist’’ extremists are usually
(sometimes condescendingly) discounted as romantic idealizers of a shadowy
past.

Kallen’s essay was one of the most influential in establishing a rationale for
this position.*? In it he carefully balanced the positive and negative forces work-
ing for and against 2 homogencous natonality, and concluded that America’s
future strength was to lie in 2 hererogeneous nationality and that the councry
probably oﬁmwd.. to get used to thinking in those terms.’ To the chagrin of
Americanizer$, Kallen demonstrated, perhaps conclusively, that the Angliciza-
tion activity of the past several decades had failed miserably. He noted how the
United States (in 1915) had become an ethnolinguistic mosaic of peoples-and
languages, relatively untouched by the fervor of Americanization activity, even
after having experienced the 100% Americanization activity of the War years;
He likened the situation to that of another well-known society:

i

English is to us what Latin was to the Roman provinces and to the middle ages
the language of the upper and dominant class, the vehicle and symbol of culture,

For the mass of our population it is a sort of Esperanto or Ido, a lingua franca

necessary less in the spiricual than in the economic contacts of daily life,n

Hansen notes how this came to be.? In response 1o Anglo-American
domination, immigrant groups clung fiercely to two institutions which worked
together to preserve their respective cultures from destruction: their language
and their refigion. Bach exerted a simultaneous influence on the other 1o
preserve the whole from extinction, mixing together like water and powdered
cement to form a protective wall around the threatened organism. The greater
the attack against it, the more fiercely the minority cultural organism clung to
its religio-linguistc roots. Americanizazion, with its corresponding emphasis on
the compulsory learning of English, served only 1o stratify and repress, noz
climinate the ethnolinguistic traditions of minozity peoples.

Theoretical Foundations Of Bilingual/Bicultural Education

Since World War II, a new movement has been developing in the field of
linguistics. Within the traditional spheres of the ““social”’ sciences—sociology,
psychology, linguistics, education, anthropology, political science—social
scientists are now calling for more integration berween their respective
disciplines. Macro-linguistic problems, i.c. problems wherein linguistics
overlaps with the theoretical and methodological constructs of other
disciplines, demand more collaboration and cooperation:, it is claimed, be-
tween linguists and their colleagues in the other social sciences.

Some linguists, however, have been most unwilling to submit to this trend
toward more cooperation and integration, choosing rather to dichotomize the
"“classical”” study of language from the rest of the social sciences, Although
“linguistics’” in its broadest sense may be used to describe all of the facrors in-
volved in the face-to-face speech act, some linguists still refuse to suppott this
definition of the term, choosing rather to continue to divorce human ut-
tetances, in the main, from their cuitural contexts. Because of this term.
inological confusion, newer terms have been coined which symbolize this
newer movement toward Integration; terms like “‘socio-linguistics,”" “‘psycho-
linguistics,”" and *‘ethno-linguistics.”” Hymes explains a few of the advantages
of this newer terminology:

.. .the aim must not be so to divide the communicative evenr, divorcing message-

form (sign-rype} and context of use from one znother, The aim must be to keep
the multiple hierarchy of relations of messages and conrexts in view.

The major shortcoming of the older anthropological approzach to language of
apir, Whorf, and Kluckhohn®t invelved cheir tendency to think of entire
anguages of entire societies as categotizable or typable in an overal] way,5?

Sociolinguistics, on the other hand,

argues against any such neat classification once functional realities are brought in-
to consideration. Any reasonably complex speech-community contains various
speech networks that vary with respect to the nature and ranges of their speech
repertoires. 3

lishman states his position flatly:
‘the existence of structured biculturalism is as real as the existence of structured bi-

lingualism, and both of these phenomena counteract any neat and simple
“hnguistic relativity of the kind that Whotf had in mind.s"
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ciolinguistics:
HAMV m%“%amwﬂw“w: the %Mé stream of macro-linguistic Hmmﬁn.r, represented by %M
voices of Fishman, Ferguson, Labov, Brown, Hymes, Bright, Gumperz, an
58 . .
Mmﬁ%omnmwn% basically against the older mn%homo_ompn&.;.sbmﬁﬁun Dwno:m. Mwmun._.w
tended to type *‘whole languages,”” ‘‘whole EH.ERP .wma .iwo e M,.uen . ,m
by recognizing the existence of mﬂc.nnﬁnm bilingualism/ g.nc ﬂ_cw.p Hwnw in m
multilingual/ multicultural world, relatively summmnnnnm by politica, Wc” M_MMW :
(3) Attempss to describe talk contextually, via a Sﬁ.uﬂohw ww?omn nﬂ.o "
munications problems, against oEnM Bﬂﬁroam which advocated divercing
inguistl rances from their sociocultural contexts.
_SMMMMM%M H_wuwz&bm on these theoretical moc:mma.osm have been acutely aware
of the needs of children who come to English-speaking school systems @%8 non-
English-speaking homes. This is 2 no:.EE“.L mho_u_n.a that Qﬂm? will not mm
away as long as America is perceived to be, in the minds of the M.HB_W.B%MM ‘
come here by the hundreds of nrocm.ms%_ :nww _mnm &. the manm.... Asitdi b M W
ing the days of the old Americanization era, this situation has given Emm zw seric M
problems within immigrant/ minority families which adversely affect m._m SHH g
ability as well as the actual educational progress of some of these chi Bm. .

But unlike the days of 100% Americanization, newer court E::mm._ the rise
of cultural pluralism and its popularity among educators, .m:m ﬂrn.m@n owﬂn%n
of newer theoretical constructs for explaining the ovSocm.nxaﬁnnnn of __
lingualism/biculturalism have all noBEnnm.S lead to the rise of a .S_m:<n y
new phenomenon in the United mﬁmﬁam.l?:nmcm:v_nc:m:n_ nnfnm:on...

The unique problems confronting nnp&na in such ethnically diverse cities u_wm
New York, Chicago, Los Angeles, and Miami (to name only a H.nn.av are M:.nv y
compelling professional educators to experiment with new &nmm%: :am(_
methods if their ethnolinguistically vo_wm-&o:ﬁ nwmmmam ate 1o De S_cm L
anything at all, They are not in a position to wait unt! their students learn
English before being asked to educate them. H:m.annr . .

education. . .is the meeting point of those cross s:mim s}_ﬁ.r o.ﬁrn; wvmnﬂ_n in

isolation, but which the educator must deal with in combination without the
leisure to await the outcome of academic researches. %
These teachers are under enofmous pressure from 2..5 courts and mn.oﬁ %M
parents, the governmental agencies supporung multicultural education an
those which do not, and the gnawing fear that without a Uhomm base of support
a new nativism will rear its head and pethaps destroy what :.Q_o progress that
has been made, as was seen during the days of 100% ?ﬂn:nmnﬁmso%. o

Tn point of fact, educators themselves are becoming divided over Mc at _M.o
of education ought to be paid for by Sxtmo_._ma for E.E-mbmra mwg wwm
students that are often even discovered o be E.ﬁrn United mﬂm:.nnm :amm. y.
Some are beginning to ask: ‘'How can ﬁ?m.vn fair to ﬁrmmn msm:mwmo.wun ing
students in my classroom whose great potential must remain c:ﬂmmwmv .nnmwwn,
the present system dictates that they *‘park’” that @oﬁnns&. WSM nwﬂn Mm&
English-speaking classmates somehow catch up n.nw.ﬁrﬂd.v Will this no
the nation’s educational growth in the long run? i :

There are signs that the controversy is beginning to come to a head. mnnaoﬂmsw

of Education Terrell Bell, concerned to “‘telegraph a message of change to the
American people,”” was quoted by Time in February, 1981 as supportive of a
proposal

withdrawing the regulations proposed last August requiring public schools to give

bilingual instruction to children deficient in English,
describing the regulations as “*harsh, inflexible, burdensome., unworkable, and
incredibly costly."”¢1 The article goes on to state that their are more than 3.5
million schoolchildren in the United States today whose native language is not
English, with about 10% of that number participating in federally-funded bi-
lingual education programs at a current cost to the Treasury of $167 million a
year. Bell’s proposal would seek to reduce federal involvment in the process,
turning it over to the local school districts in the separate states. This does not
mean that bilingual/bicultural education is in immediate danger of being
serapped throughout the nation (in fact, local control is petceived by some
educators to be betrer than federal control), bur it does signal a definite change
in the posture of the federal government from the left to the right on the
pluralistic axis.

Conclusion

In might be helpful now to reexamine the thesis of this paper again, {as
worded above in the opening rematks), in more detail,

(1) The use of the phrase *‘vast majotity’” should in no way preclude the ex-
istence of a “‘sensitive minority.”” As noted above, not all Americans were
nativistic in their attitudes toward immigrants and minorities. One should be
careful, however, in assuming that, because cultural pluralism is widely ac-
cepted in historiographical, educational, and ecclesjastical circles, not to
assume that somehow the attitudes of this sensitive minority have fully filtered
down to change the basic psyche of the American populace at large, This is an
assumption that needs to be tested empirically. What little empirical research
this writer has attempted leads to the opposite conclusion;s hence, the use of
the phrase ‘‘vast majority.”’

(2) By employing the phrase **basically unaware’” one should not then con-
clude that Ameticans are-therefore fargely ineducable or that they are somehow
destined to perperuate lifestyles cthat demonstrate an ignorant nativistic bias for
generations to come. Some might consider these as likely propects for the
furure, but surely there are other possibilities to consider. Recent increases in
the overall literacy rate among underprivileged segments of the population, re-
cent higher scores by selected schoolchildren on various standardized tests, and
the newly-recognized pervasive effects of the media are some of the factors
which also deserve careful consideracion. Nevertheless, America’s
heritage—the past—leads one to conclude that at present there does exist a
basic lack of historical awareness of the problem, perhaps not in Miami,

hicago, or in several other large cities, but in the populace as a whole.
(3) “Needs’” and *'rights’" have become such common buzzwords; redefin-
g them will prove to be a difficult task. In no other area do one's
ilosophical presuppositions show up more clearly than right here. One group
laims that America has a *‘moral obligation”” to accept @// immigrants to these
ores, regardless of how many, whether they were sent here to relieve
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overcrowded penal systems, or whatever, simply because it is the **basic human
right’’ of every individual on this planet to live his or her life ir as free an en-
vironment as possible. Since many of these emigrant peoples perceive the
United States to mect this definition of freedom, it is therefore morally
reprehensible to turn them away. They have a genuine need and right not only
to come here, but to participate in this socicty, pay taxes, educate their
children, and benefit from zll the social services they helped to finance. Since
most of their childeen de not understand English yet, something must be done
about this or the American penal system, already overcrowded, may prove to be
their eventual home, a further burden on the country. “‘He who cannot read is
always first 10 bleed.”” Therefore, adherents of this position vigorously defend
bilingual/bicultural education as one of many basic rights which need to be
safeguarded.

On the other side of the aisle another definition of “*needs’” and *‘rights’ 1s
proposed. It too betrays certain philosophical presuppositions. Adherents to
this view 1o some degree usually sympathize with the goals and aims of their
colleagues in the first group, but their primary concern is for “‘the country,”
Bilingual/bicultural education is all right for selected immigrant families, but
is tie goal of the program to Americanize these people or is it not? Are they go-
ing 1o learn English or not? At whose feet is the bill going to be laid for this
very expensive program? Whar long-term effects will this new, untried educa-
tional methodology have on already fragmenting society? How will it affect the
test scotes of American children? How will it affecr the nation’s ability to de-
fend itself against potential aggressors? How will the American cconomy, the
American standard of living be affected? This group is to some degree sym-
pathetic to the ‘‘needs’” and *‘rights’’ of immigrants and minorities, but their
priorities, for clearly defined reasons, lie with other “‘needs’ and ‘“‘rights”
which they perceive to be more important for the country in the long run.

Cultural pluralism is an alternative to these extremes which requires a
radically different understanding of such things as “‘rights’” in a democratic
society.$s In an era of increasing polarization and mounting tension, perhaps a
clearer understanding of America’s rather monocultural heritage can open the
doors a little wider for more genuine communcation and less thetorical debate.
Failure 1o undesstand this heritage may close them indefinitely.

i »
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